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Language skills are divided into receptive skills, i.e.
listening and reading, and productive skills, i.e. speaking
and writing. This study aims to overcome students' low
interest in reading, which results in limitations in
identifying the intrinsic elements of short story texts. The
factors that cause this are a less supportive learning
environment, teacher-centred learning methods and limited
access to interesting reading materials. Using a quantitative
experimental method, this research applied a one-group
pretest-posttest design on students of Class XI B Madrasah
Aliyah Imam Ibnu Katsir. An innovative strategy in the
form of a summarising task technique was used as a
learning treatment to produce post-test scores. The results
showed a 50% increase in students' comprehension, with an
average pre-test score of 4.3 increasing to 7.3 on the post-
test, which was classified as moderate based on N-gain
analysis. This strategy proved effective in improving
students' ability to identify the essential elements of short
story texts. The recommendations for other researchers can
further develop technology-enhanced learning strategies.
The aim is to increase student engagement, as well as long-
term research to more fully evaluate the effectiveness of
this method.

1. Introduction

Language skills are divided into 4 skills, as regulated by the government in the
Decree of the Head of the Education Standards, Curriculum and Assessment
Agency of the Ministry of Education, Culture and Research No. 032 of 2024,
namely listening, reading, speaking and writing. These skills are divided into 2
according to their nature, namely receptive language skills and productive
language skills. It is explained JW (2023) that listening and reading are receptive
skills, while speaking and writing are productive skills. These skills have their
own learning outcomes. Each language skill has interrelated learning objectives. If
the learning objectives in the receptive skills are not understood, students may
have difficulty in achieving the learning objectives in the productive skills.
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Before learning productive skills such as writing, students need to understand and
analyse the elements that make up the text. Awalludin, et al. (2022) explained that
literary works are complex structures to understand and require good analysis of
the parts or elements that make up the text. In writing to produce works such as
short stories, students are expected to be able to achieve learning objectives in
receptive skills first, namely reading.

The problem that often arises with reading skills is that students do not like to
read and prefer to ask the teacher directly. Students want to find the solution to the
problem immediately, without first reading the theory provided in the student
handbook. The findings of Sari (2018) show that low interest in reading is caused
by a combination of internal factors, namely low reading ability and lack of
reading habits, and external factors, namely the environment and school facilities
that are not yet supportive, so it requires attention to increase students' interest in
reading. Some other causes that are often identified are environmental factors,
lack of reading habits from an early age, limited access to interesting reading
materials and teacher-centred learning methods (Anisa et al., 2021); (Supriono,
2022); (Mariskhantari et al., 2023); (Nurfaida, 2023).

Another factor that can cause problems is teachers who have not found a solution.
This is explained Yusrizal (2018) that in addition to the lack of effective methods
and models in delivering materials to students, teachers aggravate the situation by
lacking creativity in finding solutions to the problems they face. Similarly,
learning outcomes, which are a measure of the achievement of learning objectives,
can be influenced by students and teachers. As Husnaeni (2022) explains, low
learning outcomes, especially in literature classes, are caused by internal factors
(internal influences) such as motivation, intelligence and habits, and external
factors (external influences) such as teachers who guide the learning process,
learning strategies, facilities and infrastructure, as well as curriculum and
environment. While the demands in the 21st century, educators and educational
personnel must be able to develop education by following the times, because
education has an important factor as a determinant of increasing the quality of
human resources (Tulhadiah, 2022). Therefore, teachers are required to be able to
determine the right approaches, methods and techniques so that the learning
process is carried out as expected (Sormin et al., 2023).

Reading skills on short story material require students to understand the basic
concepts and objectives of reading short story texts. According to Razak (2017),
reading is an important activity to obtain information in the form of ideas,
conclusions and different views from the ideas written by the author. As for short
story reading skills described by Nurhadi (2016), there are three skills that need to
be developed, namely the ability to read literal short stories, the ability to read
critical short stories, and the ability to read creative short stories. According to
many understandings, a short story is a short narrative with a plot problem, so it
does not take a long time to finish reading. This is in line with Zulela’s (2012)
explanation that short stories are fictional (artificial) stories that are not produced
from real events and are constructed by intrinsic elements (characters,
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characterisation, plot, setting, theme, point of view and others) that can be read in
a short time with limited characters focused on a single impression.

Starting from this problem, the author tries to use a feasible strategy as a solution
for teachers to help students achieve learning goals in the classroom. According to
Sari, et al. (2020), a strategy based on process skills is essentially a learning
management that involves students actively and creatively in the process of
achieving learning outcomes as the focal point. A person's competence as a
teacher is not enough if it does not include strategies in planning and
implementing learning in the classroom (Hamzah et al., 2023). A learning strategy
is a comprehensive approach designed to achieve educational goals effectively
and efficiently. According to Herlina, et al. (2023), a teacher must determine the
right strategy to be used throughout the learning process because it will greatly
facilitate teachers and students in carrying out learning activities. According to
Susetya (2021), the success of a lesson is when the material presented can be
understood by the students, therefore educators are required to be able to choose
the strategy to be used in the lesson. The definition of a learning strategy,
according to Sauqy (2019), is a systematic learning process for teachers and
students to carry out in order to achieve learning outcomes correctly, effectively
and efficiently. Meanwhile, according to Purwanto (2021), strategy is a
structuring of potentials and resources to produce efficient learning and achieve
results from a plan.

The identification of learning activities according to Sani, et al. (2020) has four
stages. First, planning includes the design of learning activities, the preparation of
syllabus and lesson plans, the preparation of observation sheets, the preparation of
student worksheets and answer sheets, and text sheets for higher order thinking
skills. Second, implementation includes the implementation of the pedagogical
approach and the implementation of the syntax of the model used. Third,
observation involves observing the implementation of the learning model,
recording each activity and the changes that occur in the students. Fourth,
reflection involves the process of analysing learning outcomes, discussing
shortcomings and reflecting on students' thinking skills.

The challenges in the previous description require the educational world to
innovate in order to offer a solution. In this regard, the summarising task
technique is considered as a suitable solution for teachers to overcome students'
laziness in reading. According to Wormeli (2011), summarising is a learning
technique that is rarely used, but based on research it can actually increase great
understanding in terms of understanding the definition and long-term memory of
information. The task of summarising is explained by Purnama & Utami (2023)
that summarising is the process of exploring, retrieving and presenting the
information found in the form of a short and concise summary.

With a strategy that requires students to summarise what they have read, it is
hoped that students will no longer be lazy readers. Similarly, the role of the
teacher in supporting these innovations to enable students to achieve their learning
goals. As explained by Mustafa, et al. (2018) that in implementing an innovation
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in schools, teachers are the most important factor by focusing on the following: to
implement directly in schools for the best results in the education of students,
teachers must be the spearhead and be able to be an innovative person to find
effective strategies or methods, the resulting innovation must be oriented to the
learning environment in the classroom so that any process implemented can focus
on the learning goals of students.

Some previous relevant studies that innovate planning in learning have had a
positive impact on the learning goals achieved. Such as the research by
Kusumawardani & Diyanti (2020) who applied the Cooperative Integrated
Reading and Composition (CIRC) learning model to improve students' ability to
comprehend the content of reading. The results showed an increase in the mean
score from pre-cycle (69.67) to cycle I (72.17) and cycle II (76.17), with the
percentage increasing from 33% in pre-cycle to 76.67% in cycle II. A study by
Razak, et al. (2021) found that the results of the innovation of teaching materials
for reading descriptive texts developed through the research and development
(R&D) method proved to be effective in improving students' comprehension.
Kusyaeri's article (2021) explains his findings that the application of PAIKEM
strategies in learning to identify the intrinsic elements of short stories succeeded
in improving students' skills. The results are evidenced by an average increase in
grades of 8.2%.

The research conducted by Rahayu (2021) aims to test the effectiveness of the
discussion method. The method was used in learning to identify the elements of a
short story theme, focusing on the short story Juru Masak by Muhammad
Dambhuri. The results showed an increase in the average score of the students from
the pre-test of 71% to the post-test of 79.2%. This proves that the discussion
method is effective in improving students' understanding of the intrinsic elements
of short stories. Meanwhile, a study by Rosa, et al. (2024) found that the
application of various innovative learning models and strategies such as
gamification, project-based learning and flipped classroom can improve students'
learning performance and critical thinking skills within the framework of the
Merdeka Curriculum. Thus, the practice of piloting various innovations and
strategies in learning to achieve learning objectives and improve students' learning
outcomes has a significant positive impact.

2. Methodology

This research uses quantitative experimental methods. This is because according
to Sugiyono (2019), research using experimental methods is research that is used
to find certain effects (treatment) in conducting supervised research. Next, the
population was sampled using probability sampling technique in class XI (eleven)
B students at Madrasah Aliyah (MA) Imam Ibnu Katsir in the academic year
2024\/2025, a total of 22 people using simple random sampling. The variables in
this study are the summarising task technique and the ability to identify the
elements of short stories. The data collection technique used a group pretest-
posttest in class XI B.
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The research flow of one group pretest - posttest design is shown as follows:

Summarising Task Technique in
Short Story Text Learning

|

Data Collection

v v

Treatment using Strategy

Pre-Test s ) o
Technique Task Summarising

—— | Post-Test

v
A

Data Processing

Figure 1. Research Flow

Also shown is an explanation of the one group pretest-posttest design method as
follows:

Pretest Treatment Posttest
X

01 02

\ 4

Figure 2. One group pretest-posttest design method

Description:
X : Treatment using the summarising task technique strategy
0] : Pretest before treatment

02 : Final test (posttest) after treatment (treatment)
The data was analysed using Microsoft Excel with the NGain criteria to determine
whether or not there was a difference in the average of the two samples. The
analysis for the sum of the NGain criteria is as follows:

Keterangan:
NPP : Pretest and Posttest difference values
NPP= NPo-NPr NPo : Posttest Score

IC =100-NPr NPr  : Pretest Score
NG = NPP/IC IC : Ideal C
NG : N Gain

The following is the Ngain table to determine the criteria:

Tabel 1. Kriteria NGain

N-Gain Value Criteria
High G>0,7
Medium 0,3<G<0,7
Low 0<G<03

Failed G<0
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3. Results and Discussion
The results of this study obtained data in the form of pre-test and post-test scores.
The results of the accumulation of pre- and post-test scores using Ngain are

shown in the table below:

Tabel 2. Pre-Test & Post-Test Score

No  Responden Pre-Test Score Post-Test Score Post-Pre  Ideal C N Gain
1 AF 4 7 3 6 0.5
2 AH 2 6 4 8 0.5
3 ARB 4 9 5 6 0.8
4 BSW 4 6 2 6 0.3
5 DAJA 6 8 2 4 0.5
6 FWA 4 5 1 6 0.2
7 FIR 5 7 2 5 0.4
8 IS 4 7 3 6 0.5
9 LE 3 8 5 7 0.7

10 MHAT 6 9 3 4 0.8
11 MT 5 8 3 5 0.6
12 MDA 3 7 4 7 0.6
13 MFA 5 8 3 5 0.6
14 MGAA 3 8 5 7 0.7
15 MHA 6 9 3 4 0.8
16 MRM 5 6 1 5 0.2
17 MSA 5 8 3 5 0.6
18 MZK 4 7 3 6 0.5
19 MZH 6 8 2 4 0.5
20 RA 4 7 3 6 0.5
21 SUL 3 5 2 7 0.3
22 ST 4 7 3 6 0.5

Average 4.3 7.3 3 5.7 0.5

Table 2 shows the pre-test and post-test scores in this study. Based on the
analysis, it was found that the learning that took place was moderately effective in
improving the students' skills. This is reflected in the average N-Gain score which
reached 0.5, with an increase in the average score from 4.3 in the pre-test to 7.3 in
the post-test.

On closer inspection, there were interesting variations in student performance.
Three students namely ARB, MHAT and MHA recorded the highest improvement
with an N-gain of 0.8, indicating very significant progress in their learning. On the
other hand, two students namely FWA and MRM recorded the lowest N-gain of
0.2, indicating a relatively small improvement. The majority of students,
approximately 82% of the total, showed improvement in the medium to high
category with an N-Gain of greater than or equal to 0.3, indicating the success of
the learning method applied. It is interesting to note the variation in Ideal C scores
(maximum score), which ranged from 4 to 8, indicating differences in the level of
difficulty or assessment criteria applied to individual students. The difference
between post-test and pre-test scores also varied from 1 to 5 points, illustrating the
different levels of progress made by individual students. Nevertheless, the
consistency of learning was well maintained, as indicated by the distribution of N
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gain scores, the majority of which were in the moderate category, with 32% of
students achieving an N gain of 0.5.

The calculation data in the N-gain table, as a test of the effectiveness of the effect,
obtained an increase value of 0.5. Thus, students' understanding of identifying the
elements of short story text has increased by 50% with a moderate category. This
is a result to answer the problem of this study, namely that there is an increase in
students' understanding in identifying the elements of short story text by using a
strategy in the form of a summarising task technique.

Tabel 3. Normalitas Test

Normality Test Results
Tests of Normality
Shapiro-Wilk
Statistic df Sig.

Pretest 0.916 22 0.064
Posstest 0915 22 0.061

Based on the results of the normality test carried out using the Shapiro-Wilk
method on the pre-test and post-test data, the results show that both data are
normally distributed. In Table 3, for the pretest data, the Shapiro-Wilk statistical
value is 0.916 with degrees of freedom (df) of 22 and a significance value (Sig.)
of 0.064. Meanwhile, for the post-test data, the Shapiro-Wilk statistical value is
0.915 with degrees of freedom (df) 22 and a significance value (Sig.) of 0.061.
Since both significance values are greater than the 0.05 significance level (o =
5%), it can be concluded that the pre-test and post-test data meet the normality
assumption. This indicates that the distribution of the data in both tests follows a
normal distribution pattern, allowing the parametric statistical analysis to proceed
to the next hypothesis test. These results also show that there are no significant
deviations in the distribution of the data, which means that the data are
representative and suitable for further analysis. Thus, the assumption of normality
in the pre-test and post-test scores in class XI B MA Imam Ibnu Katsir is fulfilled,
so the next test of parametric statistical analysis can be continued.

Tabel 4. Homogenitas Test

Homogenitas Test
Test Levena Test Sig.

Pretest dan Posstest 0.004 0.949

Based on the results of the homogeneity test carried out using the Levene test for
the pre-test and post-test data, the Levene statistic is 0.004 with a significance
value (Sig.) of 0.949. This significance value is much higher than the significance
level of 0.05 (o = 5%), which provides strong evidence that both groups of data
have homogeneous variances. This result indicates that the distribution or
diversity of the data between the pre-test and the post-test is relatively the same or
equivalent. By satisfying this assumption of homogeneity, together with the
results of the previous normality test, the data have met the requirements for
further parametric statistical analysis. This demonstrated homogeneity of variance
also indicates that the difference in variability between the two groups is not
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significant, which means that the comparison between the pre-test and the post-
test can be made validly and reliably.

Tabel 5. Paired Sample T Test
Paired Sample T Test

Test N Descriptive Statistics Paired T-Test
Average average difference T count df Sig (2-Tailed)
Pretest 22 4.3182
Posstest 22 79727 2.95455 12.232 21 0.000

Based on the results of the paired sample t-test analysis in Table 5, a significant
difference was found between the pre-test and post-test scores. The data shows
that the mean pre-test score was 4.3182 and increased to 7.2727 in the post-test,
with a mean difference of 2.95455. Statistical analysis resulted in a calculated T-
value of 12.232 with a degree of freedom (df) of 21 and a significance value (Sig.
2-tailed) of 0.000. This significance value, which is much lower than the
significance level of 0.05 (a = 5%), provides strong evidence to reject the null
hypothesis and accept the alternative hypothesis that there is a significant
difference between the pre-test and post-test scores.

The increase in the mean score of 2.95455 points indicates a significant positive
effect of the treatment or learning method used. The positive and large T-value
(12.232) indicates that the change is a consistent and meaningful improvement.
With a sample size (N) of 22 students, this result can be considered representative
enough to illustrate the effectiveness of the treatment given. Overall, the results of
this statistical test provide strong empirical support that the learning method of
using a summarising task technique as a strategy for identifying short story
elements was successful in significantly improving students' skills and
understanding.

4. Conclusion

This research identifies some basic problems in Indonesian language learning,
especially in the skills of reading and understanding short stories. The main
problems are students' low interest in reading, lack of reading habits from an early
age, and students' inability to identify the intrinsic elements of short stories. The
causes include a less supportive learning environment, teacher-centred learning
methods and limited access to interesting reading materials. The use of the
summarising task technique strategy as an innovative solution showed a positive
effect. Students' understanding in identifying short story elements increased by
50% in the medium improvement category. This is evidenced by the increase in
the average pre-test score from 4.3 to 7.3 in the post-test, with the majority of
students scoring above the minimum passing criteria (KKM). The researcher
recommends that teachers continue to develop innovative learning strategies,
especially the summarising task technique, and integrate digital technology to
increase students' interest and understanding in reading and analysing literary
texts. Further research with a longer time span, wider scope and a wider variety of
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strategies is needed to gain a comprehensive understanding of the effectiveness of
learning methods in improving students' literacy skills.
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